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S O M E  T R O U B L E S  W IT H  D E F IN IN G  P E D A G O G IC A L  N O T IO N S

T he fundam enta l task  o f logic b road ly  unders to o d  is, am ong  o thers , the 
elim ination  o f vagueness, instability  and  indistinctness o f  no tions and  thus, 
indirectly, the elim ination  o f  inconsistency o f  th ink ing . W hat is recom m ended 
in this case refers to  all o th e r branches o f  science regardless o f  their aims. 
Therefore, it also refers to  p rac tical sciences w here the pedagogics is placed by 
m ost m ethodologists. T rad itionally , the  term  'pedagogics ' is applied  to  label 
both the  science describing the range o f  activities a im ing a t form ing the 
personalities o f  people in d ifferent age and  in various env ironm ents, and 
scientific researches and  itellectual reflection concern ing  these activities. T he 
investigations o f  various educa tiona l processes resulted  in the separa tion  from  
pedagogics som e pa rticu la r dom ains as didactics, education  theory , educa tion  
history, social pedagogics, all o f w hich bear the sam e nam e o f  'educa tional 
sciences' applied  alternatively  w ith the term  'pedagog ics’.

Every science has its ow n object, m ethods, its p a rticu la r theorem s, and  first 
o f all, its characteristic  set o f  concepts „S ystem atization  o f  concepts and 
term inology o f  a given science facilitates the system atization  o f  its problem s, 
theorem s, principles and  its o rgan iza tional and  m ethodological issues” '. T he 
m entioned m ethodological featu re  o f  science, and  particu larily , the degree o f 
their preciseness indicates the level o f developm ent o f  the science. M et­
hodologists have observed som e regularity  concern ing  the  language o f science, 
nam ely, th a t com paratively  little developped sciences persisten tly  neglect the 
prospects opened up  w hen the language is m ade precise by definitions. 
Pedagogics, like o th e r sciences, has borrow ed  the  basic stock o f w ords from  
a na tu ra l language striving, how ever, to  present them  with som e specified 
m eaning; w hich is necessary, since n a tu ra l language is im perfect and  brings

1 F. K o r n i s z e w s k i ,  P edagogika  na usługach s zk o ły , P Z W S , W a rsza w a 1964. p. 44.
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a b o u t various logical erro rs  as equivocality  and  vagueness o f  concep ts2. M ost 
sciences m ake use o f  a  mixed language con ta in ing  the  elem ents o f  both: na tu ra l 
and  artificial languages.

It is generally accepted tha t the term ino logy  o f  science should  m eet two 
fundam ental requirem ents: o f  precision and  o f  transla tab ility . T he form er 
g uaran tees the effectiveness o f  com m unication , the la tter, the  possibility o f 
transla ting  the whole a p p ara tu s  o f  concep ts o f  a  given science in to  the 
language o f related sciences, which enables the ir cooperation ; in o u r case 
pedagogics w ith educa tiona l sociology o r psychology. T o  satisfy the condition  
o f  transla tab ility  it is necessary to  app ly  w ithin one science pa rticu la r term s o f 
an o th e r one preserving their m eanings, which in case o f  pedagogics is defficult. 
T he  developm ent o f  educa tiona l theories and their practical results depend to 
a g reat ex tent, on the linguistic re la tions and  also  on  the  prem isses provided to 
pedagogics by cooperating: psychology, philosophy, sociology, ethics, logic 
w ith m ethodology, and  other.

T he term inology o f pedagogics com prises such concepts as ‘fam ily’, 
'schoo l', 'p ee r' environm ents o rig inating  w ith sociology: principle, m ethod, 
o rgan iza tional form  borrow ed  from  praxio logy, an d  the concepts referring to 
psychic processes, m echanism s and d ispositions taken from  psychology. The 
specific concepts o f  pedagogics are: 'ed u ca tio n ', 'in s tru c tio n ', 'teach ing ', 
'class-lesson system ', 'lec tu re ', 'lesson ' and  o thers , especially those th a t appear 
in the fo rm ula tions o f  education  and  teaching objectives.

T he m ost frequently  used concepts in the pedagogics b road ly  understood  
are 'ed u ca tio n ', 'in stru c tio n ', 'teach in g '. ..They refer to  the object o f  their 
science and  therefore  they can be trc ted  as its m ain concepts. H ence, their 
specification should  be the poin t o f  d ep artu re  in setting  the  language o f 
pedagogics and  establishing an o rd e r in its te rm ino logy” 3. T he  language o f 
educational science was criticised by: A. B. D obrow olsk i, G . K erschenstciner. 
В. N aw roczyński, W. W . C hartres. K . Sośnicki, F. K orniszew ski, H. M uszyń­
ski, M . K raw czyk and  o thers4. T hey claim ed th a t the language o f  pedagogics is 
an  everyday language and  hence the m eaning o f  d ifferent w ords is arb itrary , 
changeable  and  vague, w hich leads to  obscurity  and  general charac te r o f  
statem ents. T he im m aturity  o f  term inology results in the substan tia l and

2 J . G r e g o r o w i c z ,  B łędy log iczne w ypow iedzi w ję z y k a c h  na turalnych , Ł ó d ź  1971.
3 F. K o r n i s z e w s k i ,  P edagogika ..., p.  51.
4 See: W . W . C h a r t r e s ,  D ictionary  o f  Education . In troduction , N ew  Y o rk  1945; A . B. 

D o b r o w o l s k i .  M ó j życ io ry s  nau ko w y, „ N a u k a  P o lsk a” , z. 9, 1928: G . K e r s c h e n s t e i n e r ,  
C ha ra kter  je g o  pojęc ia  i w ychow ania. W a rsza w a 1932; K o r n i s z e w s k i .  P edagogika..:, M.  
K r a w c z y k .  R elacje m ię d zy  procesam i w ychow ania  u· w ęższym  i  szerszym  zakresie , „ R u ch  
P ed ag o g ic zn y ” 1974; H . M u s z y ń s k i ,  W stęp  do m etodo log ii pedagog ik i. W a rszaw a: B. N a ­
w r o c z y ń s k i ,  Z a sa d y  nauczania  (p reface  I ed itio n ). W a rsza w a 1947; К . S o ś n i c k i ,  P otrzeby  
w spółczesnej ped a g o g ik i po lskiej, „ N o w a  S z k o ła ”  1959. n r  10.
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logical inconsistency, which m akes the language o f  pedagogics socially little 
com m unicative. T he cond ition  o f com m unicativ ity  is satisfied when the 
language o f  pedagogics is clear and  com prehensib le  n o t only  fo r educational 
theoretic ians and  practic ians bu t also fo r a g rea te r am m oun t o f  people.

In the last years the educa tion ists  have been m ainly  concerned w ith the 
problem s o f  the actual status o f  pedagogics and  the  possibility  o f  its scientific 
developm ent and also its influence on the educa tiona l practice. O n account o f 
this, the postu la te  to define concepts accurate ly , to  specify the scientific 
language o f  pedagogics, the app lication  and  reference to  defin itions has been 
generally ignored. To the present day the op in ion  o f  K erschensteiner (one o f 
the ch ief representatives o f ‘w ork  schoo l’ w hich em erged in the result o f 
criticism  o f  trad itiona l educa tion) rem ains prevalent: „ fo r the m ost p a rt, the 
fights for a school are on because fighters dispute ab o u t vague concep ts or 
because som e o f  them  unite  a w ord w ith a concep t to ta lly  d ifferent from  that 
which o thers m ean. M ost o f  educa tiona l clichés concern  concep tional sym bols 
perm itting  varied com m entaries, since those sym bols w ere not investigated 
m ore precisely, o r  because o u r present know ledge on the sp iritual life does not 
suffice to  define them  e x p lic i t ly 5.

K .erschensteiner's ‘concep tual sym bols', being a lso  today  the  subject o f 
d isputes, a re  the fundam ental concepts o f  pedagogics. T ak ing  one o f  them , 
'ed u ca tio n ', as an exam ple, we shall a ttem p t to  relate the difficulties o f 
education ists trying to define this concept.

In educa tiona l considera tions there  are em ployed concep ts o f  'ed u ca tio n ', 
'teach ing ' and  'in stru c tio n ' a lthough  the ir con ten ts  vary depend ing  on the 
au th o r and  a lthough  they have not been yet so defined to satisfy a t least m ost 
o f them . T he  theoretic ians apply ing  those concep ts  give d ifferent preferences 
thus causing  tem porary  p rio rity  o f  som e m eaning and  pushing o thers  in to  the 
background . T he defin itions explaining term  'pedagogics’ alm ost alw ays take 
education  as an  object o f its investigation . M ost o f  the con troversies and 
d isputes concern  the m eaning and  the range o f  the concept. Practically  each 
au th o r a ttem p ts  to render its sense a t his discretion , often  paying no a tten tio n  
to w hat has been laid dow n before. T h is p le tho ra  o f  app roaches  and  ways o f 
app lications o f  term  ’e d uca tion ' results in difficulties in com m unication  
eqivocality and  chaos in the d iscussions on pedagogics. T he  p rob lem  is often 
intensified by to o  strong  dépendance o f  sense o f  the term  on the casual, 
cu ltura l, social, political, and  religions situa tions a lth o u g h  bo th  the edu ca tio ­
nal concepts and  theoretical pedagogics should  easily d ispense w ith the 
cond itions m entioned.

Since the term s nam ing educational processes constitu te  the result o f  a long 
social experience and  com m on educa tiona l practice, and  they have com e to  the

5 K e r s c h c n s t c i n с г. C harakter...
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educational vocabu lary  from  a n a tu ra l language w here they still function , the 
m ajority  o f  their explications ought to have the form  o f  real definitions: 
analy tical (lexical) o r regulating.

T he theory  o f  definition is no t a  coheren t p a rt o f  logic; m uch discussion 
a b o u t it w as carried  on  am ong  logicians and  m ost o f  it consisted  in 
m isunderstanding . The m ost thorough ly  discussed p roblem  o f  the opposition  
betw een defin itions o f  things (real definitions) and  those o f  nam es (nom inal 
defin itions) has been finally solved by d in t o f  d ifferen tiating  the language 
levels.

S ta rting  with K. A jdukiew icz, it has been adop ted  th a t „real defin ition  o f 
a certa in  object is the sam e as the univocal charac te ris tic  o f  this object, which 
is in fact an  u tterance ab o u t this object saying a b o u t it som ething th a t can be 
said only  a b o u t th is one object an d  no t a b o u t any o th e r conform ing  the 
t ru th ” 6. Such a defin ition  requires solely a re la tiv isation  to  an  object, while 
a nom inal definition is alw ays a  defin ition  o f  som e w ords o r expressions 
and  obviously, a relativ isation  to a  defined w ord  and  to  a  language is 
dem anded.

M ethodology  d istinguishes m any k inds o f  defin itions categorizing  them  
according  to m anifo ld  criteria; w hen one o f  them  is the  purpose  for which 
a  defin ition  is constructed  it can  be e ither analy tic  o r syn thetic  (w ith regulating  
as its special case)1. A nalitic  defin ition  is used to p rovide the m eaning which 
a given expression a lready  possesses in a language, w hereas synthetic definition 
serves to  in troduce  to a language novel (i.e. n o t existing earlier) expressions or 
to  give a  new  m eaning to  old ones. T he  la tte r case involves the danger of 
equivocality  unless it is sta ted  clearly th a t the old m eaning is rem oved from  
a given language o r theory. Synthetic  defin itions a re  also han d y  to ob tain  
univocal understand ing  o f  equivocal expressions. In  the event o f a vague 
expression, regulating  defin ition  is em ployed: it fixes the extention  o f  an 
expression d iscard ing  the designate co n trad ic to ry  to  the defined one. By way 
o f  recap itu lation  it can be sta ted  th a t analy tic defin itions describe scientific 
language in its actual s tate, while synthetic ones change, m odify and 
supp lem ent it. „T he  defin itions o f scientific no tion  fulfil their function  only 
when the sense o f definiens does no t im ply any d oub ts . D efin ing  a term  by 
m eans o f  p resen ta tion  in the definiens o f features w hose m eaning is not 
sufficiently c lear neither fo r us n o r for any fu tu re  read er o f  o u r defin ition , is 
useless and  called 'igno tum  per ig no tum ’. M oreover „ term s occuring  in 
definiens m ust be no t only  com prehensib le fo r everybody w ho takes p a rt in the 
process o f  scientific exchange, b u t also shou ld  be unders tood  in the m ost

6 K.  A j d u k i e w i c z .  T rzv  pojęc ia  definicji. [in:] J ę z y k  i poznan ie, z. 2, W arszaw a 1985, 
p. 296.

7 K . A j d u k i e w i c z ,  L o g ik a  p ra g m a tyc zn a , W a rsza w a  1974.
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sim ilar w ay by all o f  th em "8. O ther in fo rm ations concern ing  the cond itions o f 
correctness o f  definition and  its various types can be easily found in the 
lite ra tu re5.

T here  are few education ists  w ho having noticed  the d raw backs o f 
educational language en davour to find o u t the  causes o f  such a state: it seems 
th a t they consist, am ong  others, in a varie ty  o f approaches, ways o f 
understand ing , contexts and  app lications o f  fundam en ta l no tions referring  to 
educational processes. T he lite ra tu re  analysis and  everyday educational 
practice po in t to tw ofold way o f  trea tin g  those concepts. The term  ‘edu ca tio n ' 
appears in 1) everyday usage w hich is in tu itive, p ractical and  appeals to 
feelings; 2) theoretical usage -  concep tual, recorded  in defin itions; being in 
agreem ent, o r  no t, w ith colloquial language. Establish ing  the criteria  o f  this 
division gives rise to som e difficulties. F o r such we can consider the 
relativ isation  to  a language and  to a m eaning fixed in it. In case 1) it would be 
a relativ isation  to  a n a tu ra l language, in 2) -  to  a mixed: scientific one. In 
a com m only  used sense, m eaning renders the sense o f  ‘ed u ca tio n ' created  by 
practice and  everyday life; in the theoretical ap p ro ach  m ean ing  is determ ined 
w ithin the  fram ew ork o f  a  pa rticu la r educationa l theory . C om m only  used 
sense p redom inates am ong  prac tic ians (teachers, tu to rs), paren ts, guard ians, 
pupils b u t is also used by som e education ists  -  theoretic ians, regardless the 
theory  they defend a lthough  (in this g roup ) the theoretical ap p ro ach  avails.

In the educa tiona l litera tu re  there  exist distinct concep tions treating  
‘educa tion ' in b road  and  narrow  ways. T hey stem  from  B. N aw roczyński. K. 
Sośnicki, M . K raw czyk, and o thers who unders tand  'e d u ca tio n ' in a b road  
sense as affecting w hole personality , i.e.. em o tiona l, in tellectual and  m o tiva tio ­
nal -  volitional spheres o f  psychic life. T rea tin g  this concept in term s o f  
educational processes one can state  th a t its range includes the following 
elements: educa tion  in narrow  sense, teaching  and  instructing , T he ideas o f  the 
au tho rs m entioned  above d iffer as fa r as the w ay o f  in te rp reting  'ed u ca tio n ' in 
a narrow  sense is concerned.

In the  op in ion  o f N aw roczyński „we reduce the field o f educa tion  by 
excluding all th a t is called te a ch in g "10. Such a defin ition  w as em ployed by the 
au th o r to  e labo ra te  the theory  o f  teaching.

A ccording to  Sośnicki, how ever, „ed u ca tio n  in a  na rrow  sense is an 
education  whose object constitu tes an em otiona l, vo litional, ra tiona l and  
active side o f  a hum an  b e in g "11. T he defin ition  thus u n d ers to o d  confines the 
range o f  educa tion  to  em otional and  m o tiva tiona l -  vo litional aspects.

R S. N o w a k .  M etodo log ia  badań społecznych , W a rsza w a 1985, p . 138.
" A j d u k i e w i c z ,  T rzv  pojęcia..,

10 N a w r o c z y ń s k i ,  Z a sa d y  nauczan ia .... p.  8.
"  K . S o ś n i c k i ,  Is to ta  i cele wychow ania, W a rsza w a  1964. p . 34.
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Both conceptions are repud ia ted  by K raw czyk w ho claim s th a t ..there is no 
unique process o f education  treted in a  narrow  w a y " 12. T his term  refers to all 
trad itiona lly  separa te  b ranches o f  education: intellectual, m oral, aesthetic  and 
physical. Each o f  them  constitu tes a p a rt o f  all educational activities called 
"education ' in a b road  sense. T he app lication  o f  term  "education ' in the context 
o f lim iting adjective denotes a narrow ed  range o f "education '. T he  develop­
m ent o f  educational sciences leads to em erging the branches with still narrow er 
scope than  th a t adop ted  for trad itio n a l types o f  educa tion . T here  exist 
feedbacks betw een all kinds o f educa tion  in na rrow  an d  b road  sense. T heir 
in teractions exert influence on the fo rm ation  o f  w hole personality . D istinguis­
hing  the types o f  education  by their scope is o f  g reat m ethodological and 
s u b s ta n t ia l  value since discovering features and  regularities o f  every „educa­
tio n ” in a  narrow  sense yields in consequence m ore ad eq u a te  im age o f the 
entire  educa tiona l reality.

C onsidering  the discussed term  on the sem antic  level it can by noticed that, 
on  the  one hand , it denotes educationa l process as a sequence o f acts, on  the 
o th e r hand , the p ro d u c t o f  this process, parallely  to the tw ofold m eaning o f 
„science” , functional and  p roductional.

In an  everyday usage people can  easily d iscern educa tion  as a process from  
its results. T he  process o f  education  is trea ted  as an  act o f  education . „T o  
educate  in a  com m on sense o f  this term  m eans to inculcate the com pliance with 
custom s and  the  obedience o f rules, to  conso lidate  the inclinations to  p roper 
behav iour and  good acts, to s tim ulate  the developm ent o f  sense o f duty , and  to 
undertake  one ’s m oral ob ligations tow ards ouerself and  o thers so th a t the 
educated  being could jo in  the society w ithou t any  obstacles” 13. W hile the result 
o f this process is treated  as a certa in  way o f  being; m anners com bined with 
know ledge, fo r exam ple. X can be said to  be a m an  o f  learn ing  bu t no t well 
educated  (i.e. w ith bad  m anners). T he theoretical ap p ro ach  fitting  the feelings 
is no t alw ays available o r easy. In tu itions are m ost often sim ilar b u t conceptual 
app roaches fixed in defin itions are usually  qu ite  various, often  general, m ore 
o r less inconsistent.

A t present, the education ists  are focussed on theoretical pedagog ics14; they 
postu la te  to  extend the trad itiona lly  acknow ledged dom ain  w here the process 
o f  educa tion  was organized  consciously, purposefully  and  in stitu tionally  w ith 
spon tan o u s educa tion  occuring in the  prac tice  o f  social life, w ith 
self-education, self-im provem ent, i.e. self-creation o f  a m an, and  w ith an 
educa tion  trea ted  as a developm ent o f  a m an  d u rin g  his life time. H ence the 
very way o f  organizing  the process o f  educa tion  is fundam enta l for de te r­
m ining its kinds, the dom ains o f  pedagogics.

12 K r a w c z y k ,  Relac je .... p. 348.
13 R . D o t t r e n s ,  W ychow anie i  ksc ta lcenie, W a rsza w a  1966, p . 19.
14 See: S. P  a I к a , W  strony ped a g o g ik i teoretycznej, „Z e szy ty  N a u k o w e U niw ersy te tu  

J a g ie llo ń sk ieg o "  1987, n r  6.
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The above p resen ta tion  o f available  app roaches  and  usages o f  term  
'ed u ca tio n ' needs com plem enting . A lm ost all the  educa tion ists  m ain ta in  th a t 
education  is an object o f  pedagogics’ investigations, thus consequently , it 
seems tha t its m ain aim  is, am ong o thers, to explain the m echanism s o f 
fo rm ation  o f  hum an  psychic.

The heterogenous stock o f  m eanings, usages, and  app roaches  to  the term  
'ed u ca tio n ' (and  p robab ly  term s 'teach in g ' and  'in s tru c tio n ' a re  in a sim ilar 
s ituation) is one o f  the reasons o f  the lack o f  precission in the conceptual 
ap p ara tu s  o f educa tional sciences, o f  educa tiona l sciences, o f  m ultitude  o f 
various definitions, som e being no longer feasible, som e too  general, som e 
erronous. O ne o f the few educa tion ists  w ho were no t satisfied w ith the mere 
criticism  o f  the language o f pedagogics bu t w ho also  pu t fo rw ard  som e 
rem edial m easures is F. K orn iszew sk i15. His advise is, by m eans o f  specifica­
tion o f m eanings and  the range o f m ain educa tiona l concepts, to  follow  som e 
m ethodological directives and to consider only those m eanings th a t are 
intuitively accepted to belong to the core  o f  the genuine stru c tu re  o f 
educational processes in o rd e r to discover their im m anent features, which 
perm its a precise d ifféren tiation  o f  these concepts. Perfo rm ing  the act o f 
determ ining  the processes o f  educa tion  and  its real na tu re , one should  
rem em ber ab o u t its polarized character: 011 the one h and  the influence o f 
educa ting  persons o r env ironm ent on  educated  indiv iduals, on the  o th e r hand , 
activities it those individuals and  charges occuring  in their m ental lives and 
whole personalities. 'P rocess o f e d u ca tio n ’, w hen defined, should  be trea ted  in 
a thoroughgo ing  bu t no t general way.

T erm s can be defined variously, how ever, once a defin ition  has been 
adop ted , it m ust be constan tly  used, w hich is n o t alw ays the case in 
pedagogics. W hat characterizes its defin ition  decisions is th a t they are ra the r 
not ob ligato ry  an d  som etim es even their au to rs  neglect them .

O pinions d ifferent from  trad itio n a l ones (till the begining o f  19th century) 
em erged in the so called 'new  ed uca tion ’. H ere 'e d u ca tio n ' is no t com prehen­
ded as a 'm ou ld ing ' (from  rigorous one to  extrem ely liberal, see S osn ick i16) but 
as 'unconstra ined  g row th ’ viewed as by E. C lapared  and  o th e r representatives 
o f  psychologism 11 o r as „ ingrow ing  o f  an  indiv idual in to  a social cousciousness 
o f species” p ropagated  by J. Dewey, the represen tative  o f  p rag m atism 18. „ I f  
education  cousciously aim s a t  a fixed po in t d isregard ing  inner situa tions and 
indiv iduality  o f  person being educated , and  w ants  to  ob ta in  the results, th a t

ls See: K o r n i s z e w s k i .  P edagogika . ..
16 See: S o ś n i c k i .  Isto ta ...
n  See: E. C l a p a r e d .  W ychow anie fu n kc jo n a ln e , Lw ów .
1H See: J . D e w e y .  M o je  pedagog iczne credo , cz. i . W arszaw a.
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are  to transform  entirely  his individuality , then it is a rigorous m ould ing” 19. 
T his is an  am ple o f  a  cond itional definition. M ould ing  can be replaced with 
„unconstra ined  grow th  w hich is founded on the inna te  m akings lying in an 
organism  and  psyche o f  a child , na tu ra l laws steering  this g ro w th "20. The 
present a ttem p ts  to m ake the term  ‘edu ca tio n ’ m ore precise fluctuate  between 
'm ou ld ing ' and  ‘uncoun tra ined  g row th ’.

The h itherto  going considera tions tend tow ards the realization no t only by 
education ists bu t also by o rd in a ry  people, o f  difficulties with w hich the 
theoretic ians o f pedagogics deal when they try  to  render their language precise. 
M any defin itions o f pedagogics have been fo rm u la ted , one o f  them  states th a t 
it is a ..cousciously organized  social activity  w hose purpose  is to evoke 
in tended changes o f  hum an  personality” 21. T his definition gives too  general 
idea o f  the  concept o f  „ed u ca tio n " . A n o th e r p roposition  com es from  B. 
Suchodolski: „T he  v ital th ing  in a co n tem p o ra ry  educa tion  is to  shape people 
so th a t they could live in the cond itions o f  m odern  civilization and could  m eet 
its requirem ents, so th a t they see the possibility  o f  a cu ltu ra l developm ent it 
gives them  and , finally, so th a t they know  w ha t objectives and  ways to  them  to 
chose and  from  w here to derive the jo y  o f  life"22. This exp lanation  is m ore 
m inu te  than  the previous definition because is p resented  in term s o f  the effects 
o f  educationa l processes (o f result, no t action). A lthough  bo th  a u th o rs  use the 
sam e concept, the defm ienses o f their defin itions vary, w hich results front their 
specializations: W . O koń trea ts  ‘e d u ca tio n ’ in m ore general term s since as 
a d idactician  he focussed on the p roblem s o f  teaching  and  instruction . 
B. Suchodolski as a theoretic ian  o f  pedagogics m entions m any particu lar 
features. Still an o th e r defin ition  o f 'e d u ca tio n ' is prov ided  by R. W roczyński, 
a social educationist. F rom  his angle 'ed u c a tio n ' is a „system  o f actions aim ing 
at determ ined educational re su lt"23 bu t it is also a social process du ring  which 
a m an is under the influence o f  an organized  env ironm en t aim ing a t his 
p rep ara tio n  to life and  a t the op tim um  developm ent o f  his personality . 
C om m only  adop ted  definition o f 'ed u c a tio n ' says th a t „ it  is a  purposeful and 
intended influence on hum an  psyche, especially o f  adolescents in social 
te rm s"24. T he last expression narrow s the range o f  'ed u ca tio n ' to 'in tended 
influence’ thus excluding all the  dom ains o f  pedagogics m entioned  earlier. T he 
defin itions q uo ted  above characterize  'ed u ca tio n ' e ither as a process o r as its 
effect.

14 S o ś n i c k i ,  P otrzeby .... p.  16.
20 Ibid., p . 18.
11 W . O k o ń .  S łow nik  pedagogiczny , W a rsza w a  1981. p. 347.
22 В. S u c h o d o l s k i ,  W ychow anie dla przyszło śc i. W a rsza w a  1959, p. 16.
23 R . W r o c z y ń s k i ,  W prow adzenie do p ed a g o g ik i społecznej. W a rsza w a 1966, p . 9.
24 H.  M u s z y ń s k i ,  Z a r y s  teorii w ychow ania. W a rsza w a 1976, p. 23.
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In the educational litera tu re  we com e across m any m ore defin itions o f  this 
term , their fo rm ula tions being strictly  related to the educa tiona l theory , w ithin 
which they function . T he m ost often  ‘ed u ca tio n ’ is defined in term s o f 
a process, and  less o f  its effects. T he judgem en t o f  logical co rrectness o f  
a definition can be m ade only w ithin the  fram ew ork o f  a  given educational 
theory. T herefo re  all those defin itions can be hard ly  related. I f  we com pare all 
these ways o f understand ing  the concep t o f  ‘ed u ca tio n ’ to  the scale, we should 
place ‘rigorous m auld ing’ on one pole and  ‘inconstra ined  g row th ' on the other. 
M ost defin itions o f  the concept o f  ‘e d u ca tio n ’ in Polish  p ost-w ar pedagogics 
would oscilate tow ards ‘rigorous m ou ld ing ’. Lately, how ever, there  can be 
noticed a tu rn  to  'un co n stra in ed  g ro w th ’ and  a lm ost to ‘an ti-ed u ca tio n ’ which 
is no t com pletely e labo ra ted , bu t a lready p o p u la r in the W estern  E urope.

Being confined to the lim its and  subject o f the  paper, we can only pose the 
problem  o f  difficulties connected w ith the precise descrip tion  o f  educa tiona l 
sciences concepts. T he  reflections concerning this m atte r, and  especially the 
specification o f concep t o f ‘ed uca tion ’ w ith use o f  th e  elem ents o f  logical 
theory o f  defin ition , are to  enable the theoretic ians o f educa tion  to  go beyond 
the considera tions w ithin the fram ew ork  o f general pedagogics as understood  
now, and  to solve the linguistic p roblem s on the  basis o f m eta theory  o f 
education  and  self-education o f  a  m an w hich, accord ing  to S. P a lk a25, should  
be theoretical pedagogics.

D e p a rtm e n t o f  Logic 
Ł ó d ź  U n iv ers ity  

P o la n d

D oroto  H orbaczew ska  

O  T R U D N O Ś C IA C H  W  P R E C Y Z O W A N IU  P O JĘ Ć  P E D A G O G IK I

Język n a u k  p ed agog icznych  w ie lo k ro tn ie  p o d d a w a n y  byl kry tyce . Je g o  p o rz ą d k o w a n ie  należy  
rozpocząć  o d  sp recy zo w an ia  pojęć : ..w y c h o w an ie” , „ k sz ta łc e n ie "  i „ n a u c z a n ie ” , u w ażanych  za 
p odstaw ow e po jęc ia pedagog iczne , a d o tą d  n ieo k re ślo n e  w  sp o só b  zysku jący  a p ro b a tę  p rz y n a j­
m niej w iększości p ed ag o g ó w . W iększość k o n tro w e rs ji i sp o ró w  d o ty cz y  p rzede  w szystk im  treści 
i zak resu  po jęc ia „ w y ch o w a n ie " . R ó ż n o ro d n o ść  ujęć i sp o so b ó w  użycia teg o  te rm in u  p o w o d u je  
tru d n o ści w p o ro z u m ie w an iu  się, w ieloznaczność i ch a o s  w d y sk u sjach  i ro z w aż an iac h  p ed a g o g icz­
nych. A na liza  lite ra tu ry  ze zw rócen iem  szczególnej uw agi na d efin ic je o m aw ia n eg o  po jęc ia 
i codz ienna p ra k ty k a  ped ag o g iczn a  pozw oliły  na p rzep ro w ad ze n ie  p ró b y  u św iad o m ien ia  w szyst­
kim p o s ługu jącym  się język iem  n au k  p ed agog icznych  tru d n o śc i, z  ja k im i b o ry k a ją  się ped ag o d zy  
teore tycy  w  p re cy zo w an iu  sw ego języka.

25 See: P a l k a .  W  stronę pedagogik i...


