CeBetis1aHa CkBopuoBa, 01
BTOpHHUKOBA

The Formation of Teacher
Communicative Competency on the
Basis of Activity Approach

Edukacja Humanistyczna nr 2 (27), 189-194

2012

Artykut zostat opracowany do udostepnienia w internecie przez
Muzeum Historii Polski w ramach prac podejmowanych na rzecz
zapewnienia otwartego, powszechnego i trwatego dostepu do
polskiego dorobku naukowego i kulturalnego. Artykut jest umieszczony
w kolekcji cyfrowej bazhum.muzhp.pl, gromadzacej zawartos¢ polskich
czasopism humanistycznych i spotecznych.

Tekst jest udostepniony do wykorzystania w ramach
dozwolonego uzytku.

T T
b
} K |
=
i 1

MUZEUM HISTORII POLSKI



EDUKACJA HUMANISTYCZNA nr 2 (27), 2012
Szczecin 2012

Csersiana CkBopiioBa (Svetlana Skvortsova)

FOsius Bropaukosa (Yuliya Vtornikova)

Poludniowoukrainski Panstwowy Uniwersytet Pedagogiczny im. K.D. Uszynskiego w Odessie
Ukraina

THE FORMATION OF TEACHER COMMUNICATIVE COMPETENCY
ON THE BASIS OF ACTIVITY APPROACH

The communicative competency, being a teacher’s ability to actualize appropriate
communicative competences in the process of professional and pedagogical communication,
is shown up in the process of communicative activity, thus it must be formed in the
corresponding activity. A person, being a subject of labor, knowledge and communication, is
formed in the process of activity, that generates interest, feelings and new needs, activates the
will and energy — the foundation of development and formation of personality.

Activity as a subject of study fell within the scope of scientific interest only in the
XVIIIcentury thanks to the representatives of the German classical philosophy — I. Kant,
G. Hegel, K. Marx, F. Engels, M. Weber, who considered the activity as a spontaneous activity
of consciousness. However a significant impulse to the formation of the activity approach was
given by such native and foreign scholars as: G. Ball, A. Verbitskiy, L. Vygotsky, P. Galperyn,
V. Davidov, D. Elkonin, E. Erikson, L. Zankov, G. Kostyuk, O. Leontiev, E. Lerner, B. Lomov,
L. Milto, A. Panfilova, S. Rubinstein, N. Talyzina, D. Feldstein, L. Friedman, G. Zukerman
etc. Named approach is based on the general psychological theory of activity that was
introduced and developed by such leading psychologists as O. Leontiev and S. Rubinstein,
and became widespread in Germany (K. Holzkamp), in Great Britain (M. Cole), in Finland
(J. Engestrem).

In the activity approach, the category of activity occupies a key position. The essence of
the activity approach is in recognition of activity to be a basis, means and crucial condition
for the development of personality, thus the emphasis are shifted from the accumulation of
knowledge, abilities and skills to the development of a personality in the process of activity.
The starting position of the activity approach is that psychological human abilities are the
result of the conversion of external objective activity into internal mental activity through
successive transformations. O. Leontiev called this process “interiorization” — the process of
formation of internal action plan.

The specific activity — learning activity — an outstanding Soviet psychologist D. Elkonin
understands as an activity, the main goal and result of which is not to change the objects of
the exterior world, but to change the student himself as a subject of study=.

1 A.H. JleoHTbeB, /esmeavHocmb.Co3naHue. Jluunocmo. M.: Ilemaroruka, 1975. — 304c.
2 1.B., npkoHuH, IIcuxonoaus obyueHus maadwezo wxoavHuka / J1.b. dnpkonun. — M.: 3HaHue, 1974.
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The distinguishing feature of the activity approach is the active participation of
students in the cognitive process, so the teacher’s task is to form the ability of students to
perform activity. In this regard, we present the basic psycho-pedagogical principles that
underlie the activity approach (by E. Mashbits):

— learning process is the interaction between the two activities: learning, the subject of

which is the student and teaching, the subject of which is the teacher;

— teacher organizes, designs and manages the learning activities of the student;

— student is both a subject and an object of learning activities;

— learning activity is of problem nature, that is the process of solving the learning

tasks;

— the products of learning activity are those psychological neoplasms arising in the

student in the result of its implementation;

— learning activity is a versatile, but holistic systemic formations.

The activity approach is based on the principle that personal development takes place
directly in the process of interaction with the social environment, as well as in the process of
a targeted learning and upbringing by means of communication4.

Communication is defined as a communicative activity in the social and psychological
literature. Scientific researches of native and foreign scholars are devoted to the problems of
teacher’s communicative activity. Among these scholars are: N. Bibik, Z. Vasilieva, I. Zymnya,
I. Zyazyun, V. Kan-Kalik, K. Kasyarum, I. Kolesnikova, N. Kuzmina, O. Leontiev, O. Mudryk,
V. Slastyonin, T. Symonenko, W. Arnold, S. Deep, W. Aimstreet, G. Miller, T. Newcomb,
R. Ross, L. Sussman etc.

Communicative activity is a complex multichannel system of people interaction. In
terms of the general theory of activity, communicative activity must not be regarded as an
independent one. Indeed, the process of real communication between people is, of course,
influenced by various factors, including cognitive, social, psychological and other essential
features and statuses of communicants; their unstable terms; certain conditions of
communication (contexts and situations) etc.5 Speaking about forming the communicative
competency in students — future teachers, then it means the necessity of organization in the
educational environment of communicative activity that includes the necessary and sufficient
system of communicative abilities based on communication knowledge and provides them
with the practical application during pedagogical communication with all the subjects of the
learning process. Communicative knowledge, abilities, skills, experience of communicative
activity and personal attitude to it form the basis of communicative competency as a personal
formation that is shown up in the process of communication as the ability to actualize and
apply the gained experience of communicative activities and personal qualities in order to
achieve communicative goals.

We have developed a structure of communicative competency that is the composition of
the components of communicative competency: emotional, verbal and logical, reflective,

3 E.W., Mambur, Ilcuxoio2uueckue 0CHO8bL YynpasaeHusn yuebHotl desmeavHocmovio. — K.: Buia mikosa, 1987. —
223c.

4 T.M., Carau, Cao80 xcugomeopsaule (0yxo8Hi 3acadu nedaz02i4HOi pumMopuKu): HasuaabHuil NOcibHUK 3 neo.
pumopuxu 043 suwux i ceped. HasuanbHux 3aknadie Ykpainu / I.M.Carau. — K.:Ilo1iyk, 2000. — 268c.

5 ®.C. banesuu, Hapucu 3 komyHikamueHoi saiHegicmuku: MoHorpadisa. — JIsBiB: BumaBauunii nentp JIHY
im. Isana ®@paHka, 2003. — 281c., €. 202.
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linguistic, speech, interactive, socio-communicative, technical, socio-cultural, socio-
linguistic, subject-content and information®. We have proved that the key level of
communicative competency’s formation is necessary to a person of any profession for
effective life in the modern world; a key and a basic level — to the teacher of any subject;
a special level — characterizes the teachers of a specific subject. The represented structure of
communicative competency is projected onto the sphere of pedagogical activity and thus the
structure of teacher’s communicative competency is deeply characterized (on the basic level).
Its content is revealed by the components of the communicative competency, the internal
reserve of which are communicative competences that include, in their turn, communicative
knowledge, abilities, skills, value relations and orientations.

Therefore, according to our model of teacher’s communicative competency?, it consists of:

1. The emotional component (the content of which is revealed by the self-awareness

and self-control competences, perceptual competence and empathic competence).

2. The verbal and logical component (the content of which is revealed by the

analytical, evaluative, projective and mnemic competences).

3. The interactive component (the content of which is revealed by the compatibility,

communicability and contact competences).

4. The socio-communicative component (the content of which is revealed by the

organizational, conflict and ethical competences).

5. The technical component (the content of which is revealed by the expressive

competence and the competence of “affiliation”).

6. The subject-content component (the content of which is revealed by the subject and

profile competences).

Communication, including pedagogical communication, being a communicative
activity, is a system of elementary acts®. By E. Rudensky, each act of communication is a
chain of fifteen interrelated communicative acts, without the ability to perform which the act
of communication becomes impossible. We should note that the implementation of certain
communicative acts, on the one hand, requires the availability of certain communicative
competences, and, on the other hand, contributes to their further development. Moreover,
the author singles out three basic aspects of communication — communicative (the exchange
of information and its understanding), interactive (the interaction of the partners in the
process of organizing and performing the compatible activity) and perceptual (perception by
the partners of one another), that are being implemented during follow-up of fifteen
interrelated communicative acts.

Meanwhile at the ratio of the aspects of communication (communicative, interactive
and perceptual) and communicative acts identified by E. Rudensky, a mismatch occurs.
Therefore, we made an attempt to supplement the list of communicative acts by those acts
that reveal the ethical, conflict, organizational, subject and profile competences. Moreover,

6 C.A. CkBoproBa, KommyHuxamueHasa KOMNEmMeHmMHOCMb 8 KOHMeKcme KOMNemeHMmMHOCTHO-YeHHOCIIHO20
noxoda / C.A. Cksoprosa, }0.C. Bropuukosa // I'ymaHu3anusay41e6HO-BOCIUTATEIbHOTOIIPOLiecca: ¢b. Hayd.
TpyaoB / [momo6i. pea. mpod. B.A. Cunuenko]. — Crensbinyck 10. — Cnassuck: CIAITY, 2012. — 309c.

7 }0.C. BropuikoBa, Cmpyxmypa komyHikamueHoi komnemenmuocmi nedazoza / ¥0.C. Bropuikosa// 30. HayK.
mpanb YMaHCHKOTO JI€P:KaBHOTO IeJaroriyHoro yHiBepcutery im.. ITapma Twuwmau / [ron. pexp.: M.T.
Mapruniok]. — Ymaus: I1I1 XKostuii O.0., 2012. — Y.3. — C. 41-48, c. 41-48.

8 E.B. Pymenckuit, CoyuaavHasn ncuxonozus: xkypc aexyuii / E.B. Pynenckuii. — M.: THO®PA-M; HoBocubupck:
HI'ABuY, 1997. - 224 c., c. 46 47.
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we referred ethical, conflict and organizational competences to the interactive aspect of
communication, as they reveal the features of partners’ interaction in the process of
organizing and performing the compatible activity. The subject and profile competences — to
the communicative aspect, that reveals the exchange of information, including subject
information.

In the Table 1 we have projected the aspects of communication identified by
E. Rudensky through the definition of communicative acts that implement them on to the
sphere of communicative competences. Obviously, the communicative competences that are
represented in the author’s structure of teacher’s communicative competency are almost fully
reflected in the certain aspects of communication. Only the self-awareness and self-control
competences are left behind which is explained by the fact that E. Rudensky considers the
personal aspect of communication not fully, even though every aspect of communication —
communicative, interactive and perceptual — is personally colored.

Table 1.

The operational structure of the certain aspects of communication (projected onto the
communicative competences)

The aspects of
communication

Communicative acts

Communicative
competences that are
actualized

Personal aspect
of communication
(a detection of
personal qualities
in the process of
communication)

. A teacher’s deep self-understanding, self-

awareness of his/her own needs and
motives; the ability to restrain his/her own
emotions, the ability to guide them in the
right direction; knowledge of forms and
methods of self-control; emotional stability.

. The self-awareness and

self-control competences

Communicative
aspect of
communication
(the exchange of
information and its
understanding)

. Enter of the subject of communication

into the communicative situation

. The compatibility

competence

. The evaluation of the subject of

communication of the nature of
communicative situation.

. The evaluative competence

. Orientation in the communicative

situation.

. The communicability

competence

. Setting the communicative task specific

to the communicative situation.

. The projective and

analytical competences

. Communicative impact of the subject —

initiator on the subject — partner.

. The expressive competence

. The exchange of information.

. The subject and profile

competences

Interactive aspect
of communication
(the interaction of
the partners in the
process of
organizing and
performing the
compatible activity)

. Selection of a different subject for

possible interactions.

. Developing an approach to the subject of

interaction

. The contact competence

10. Settings on the subject — an interaction

partner

10. The contact competence

and the competence of
“affiliation”

11. Drawing the subject — initiator of

attention of the subject — partner

11. The expressive

competence
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12. Promoting “an appropriate response” of | 12. —
a subject — partner
13. “An appropriate response” of a subject— | 13. —
communication partner

14. Organization of compatible activity and 14. The organizational

interaction competence

15. Having spectrum of behavioral 15. The conflict competence
strategies in conflict situations

16. Managing ethical standards in the 16. The ethical competence
process of interaction

17. Assessment of emotional and 17. The empathic competence

psychological state of the subject —
partner and identification of the degree
of his/her readiness to join the

interaction
Perceptual aspect 18. The self-setting of a subject — initiator 18. The competence of
of communication on the emotional and psychological “affiliation”
(perception by the state of the subject — partner
partners of one 19. Alignment of emotional and 19. The perceptual
another) psychological states of the subjects of competence

communication, formation of common
emotional background

20. Assessment by a subject — initiator of 20. The perceptual
the reaction of the subject — partner at competence
an impact

It should be noted that the personal aspect of communication, being a detection of
personal qualities in the process of communication, is the foundation of this process. So we
expanded the content of certain communicative acts based on such personal qualities as
a teacher’s self-understanding, self-awareness of his/her own needs and motives, the ability
to restrain his/her own emotions, the ability to guide the emotions in the right direction. We
supplemented the aspects of communication defined by E. Rudensky with the fundamental —
personal one.

Conclusion

Thus, in the process of professional and communicative activity all the components of
future teachers’ communicative competency are actualized, that enables to influence
purposefully on their formation and development. So the activity approach is defined to be
the leading one in the formation of future teachers’ communicative competency in the
process of professional training. The next stage of our research is to develop the technologies
of formation the defined communicative competences in the process of future teachers’
professional training on the basis of activity approach.
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<I>0panOBaHne KOMMyHI/IKaTI/IBH()ﬁ KOMIIECTCHTHOCTH YYUTE/IA
Ha OCHOBE€ 1€ATC/JIbHOCTHOIO mMoaxoaa

B cratbe IPpUBOJATCA OCHOBHBIE IICHUXOJIOrO-II€JAarOorudyeCKnue IIPUHIUIIBI A€ATECJIbHOCTHOI'O
moaxoga, CUHTAET, YTO KaTEropud KOMMYHHKaTHBHOﬁ OEeATECIbHOCTH IIPEACTABJIAET aBTOpCKI/Iﬁ
MOJ€eJIb KOMMYHPIKaTI/IBHOﬁ KOMIIETCHITU M. (I)yHKI_II/IOHa)'II)Ha}I CTPYKTypa IIOKAa3bIBAET HEKOTODPBIE
ACIIEKTbI KOMMYHHUKAIIUU, IIEPCOHAJI, CBA3b, HHTEPAKTHBHOEC U KOTHUTHUBHbIC ACIICKThl KOMMYHHUKAITUNA

IIOCATAIOT HA KOMMyHHKaTPIBHOfI KOMIIETEHIIUU Y€PE3 KOMMYHUKATUBHBIE AKThI.

Ksztaltowanie kompetencji komunikacyjnej nauczycieli
na podstawie aktywnego podejScia

Artykul przywoluje podstawowe psychologiczno-pedagogiczne zasady aktywnego podejécia,
rozwaza Kkategorie aktywnos$ci komunikacyjnej i prezentuje autorski model kompetencji
komunikacyjnych nauczycieli. Zostaje wypracowana struktura operacyjna pewnych aspektow
komunikacji; personalne, komunikacyjne, interaktywne i percepcyjne aspekty komunikacji rzutujg na

komunikacyjne kompetencje poprzez akty komunikacyjne.
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The Formation of Teacher Communicative Competency
on the Basis of Activity Approach

The paper adduces basic psycho-pedagogical principles of the activity approach; considers the
category of communicative activity, presents the authors’ structure of teacher communicative
competency. The operational structure of the certain aspects of communication is worked out;
personal, communicative, interactive and perceptual aspects of communication are projected onto the
communicative competencies through the communicative acts.
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