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Introduction

Experience of educational systems of many counsgtiesvs that one way to
update the content of education and educationhhtdogy, aligning them with
the modern needs of integration into the world etlooal space is the orienta-
tion of modern education to competence approackcesating effective mecha-
nisms for its implementation.

1. Definition of competence-based approach

Under the competence-based approach is meant tus faf educational
process on the formation and development of the (lmmse, key) competencies
of the individual. The result of this process ie tbrmation of the general com-
petence of the person as a set of key competericiegrated personality char-
acteristics [Ovcharuk 2004: 64]. The transitiontih® competence approach
means the shift of emphasis from the accumulatibrregulatory-defined
knowledge and skills in forming and developing #idlity to work practically.

It means that the main purpose of specialist tinginn today's society is not
the traditional understanding of obtaining cleatbfined skills, but the acqui-
sition and development of certain competencies shauld provide him with

the opportunity to adapt to a dynamic developmenthe modern world

[Komnemenmuicnuii nioxio y naguanui.. ].

2. Definition of competence

In order to clarify the nature of the key concepéspresent some definitions
of “competence”, that is the basis of the competemuproach. The concept of
“competence” is interpreted differently in the werdf both foreign and national
scientists. In order to summarize the differentwa@en this concept the program
“Definition and Selection of Competencies: Thear&tiand conceptual founda-
tions” (abbreviated “DeSeCo” »Definition and Selectof Competencies«) by
a group of experts from different fields within tRederal Statistical Department
of Switzerland and the National Center for Educatatistics U.S. and Canada
was initiated. As a result of the program, the ipgodints define the concept of
competence as the ability to successfully meetiddal and social needs, act
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and perform tasks. Each competence is based omaimation of cognitive

attitudes and practical skills, values, emotiorehdvioral components, knowl-
edge and skills, all that can be mobilized for\aeictions Definition and Se-

lection..].

According to the definition of the International [x@tment of the Standards
for Learning, Achievement and Education (IBSTPig toncept of competence
is defined as the ability to efficiently act andgerform a task or job. The con-
cept of competence has a set of knowledge, skillsaititudes that enable the
individual to act effectively or to perform certainnctions, to achieve certain
standards in the professional sector or a parti@divity [Spector 2001: 1].

Most pedagogues understand by human competencicgigcstructured
(organized) sets of knowledge, skills and attitutties are acquired during train-
ing [Ovcharuk 2004: 17].

It is important to note that one of the main inoext for the development of
competence-based approach in education is requitermé business and entre-
preneurship. Modern employers in most countriesallisido not have com-
plaints about the level of technical knowledge pivarsity graduates, but they
are often noted uncertainty of graduates and laekperience in the integration
and application of knowledge in decision-makingaagefect of modern educa-
tion [Ovcharuk 2004: 17]. Therefore, an importaejpsthat will ensure the con-
vergence of education and fields of professiondiviag of graduates was the
approval of the National Qualifications Framewanlhich defines a systematic
and structured description of competences for fication levels [Postanova
2011].

3. Competences of future translators

In view of the ultimate goal of the educational ggss of training future
translators to perform professional activities, veee analyzed the requirements
of normative documents that determine the tramsiagictivities. In particular,
according to the European Standard BS EN 15038;200&h regulates the
conditions for performance and quality assurancdramslations, translators
must possess professional competence, that is, saotpetences must be
formed [BS EN 15038: 2006]:

— translation competence as the ability to trandkexé on a professional level.
Translation competence includes the ability to ssslke difficulty in under-
standing the text and its creation, and the abititjransmit the text into the
target language according to the agreement betweerustomer and the
provider of translation services and to justify thasons for the chosen solu-
tions;

- linguistic and textual competence in the sourcguage and the target lan-
guage as the ability to understand the languadbeobriginal and to master
the target language. Text competence requires latmel of many types of
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texts, both standard language texts and speciatedd, and includes the
ability to apply this knowledge for their creation;

— research competence, collecting and processingmiatton as the ability to
effectively acquire additional linguistic and spdized knowledge needed to
understand the source text and creating text &iosl!

— cultural competence as the ability to use infororatbout local conditions,
standards of behavior and system of values thatcteize the culture of
source and target languages;

— technical competence as the ability and skills seaey for training and
translations. Technical competence includes thigyatn use modern tools of
information technology.

Competence requirements are declared in the sthisdarU APU 001-2000
of Translators Association of Ukrain8tindard.. 2000]: language skills, methods
of translation; ability to work with dictionaries@ terminological standards.

In order to standardize the requirements for trgraf future translators, de-
termining a single list of competences the Europ€ammission created the
European Master Program in Translation (EMT). Theppsed program in-
cludes six core competencies: competence in pmyidianslation services;
linguistic competence; intercultural competencdormation competence; the-
matic competence; technological competer€enjpetencies..2009: 4-7]. In
our view, the competences of a translator containettie European Master’'s
Program in its totality constitute professional gatence of a translator.

Competence in providing translation services iscogtized in two aspects:
interpersonal and production. Interpersonal aspeailves understanding the
social role of the translator; knowledge of markeguirements; negotiating
skills with the client; time planning and managetmebservance of professional
ethics; ability to collaborate with other professts and project manager, ability
to work in a team. The production aspect involes translation according to
customer order; ability to identify strategies w&rislation of documents; ability
to identify translation problems and to find apptafe solutions; ownership of
strategies and techniques of translation; adherémaguality standards. Lan-
guage competence of the translator is the knowledgk ability to use gram-
matical, lexical and idiomatic patterns, graphid agpographical symbols in
working languages. Intercultural competence invelieo aspects (the sociolin-
guistic and textual). Sociolinguistic aspect meidwesknowledge of the functions
and values of language versions (social, geographtastorical, stylistic);
knowledge of the rules of interaction in a partscutommunity, including non-
verbal elements. Text aspect involves knowing, vstdading and analysis of
the macrostructure of the document and its oveatlerence; knowledge and
understanding of the hidden meaning, allusiongestgpes and intertextual
nature of the document; ability to summarize refgvaformation in the docu-
ment. Information competence includes the abilityidentify the need for in-
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formation and documentation; to develop stratefpeslocumentary and termi-
nological research (including the involvement opents); to select and to proc-
ess information relevant to a particular task (aoentary, terminology, phrase-
ology information); to develop evaluation critefta documents available online
or on other media, i.e. the ability to assess tihemticity of documentary
sources; effectively use the tools and search esdieg., terminology software,
electronic corpora, electronic dictionaries). Thémaompetence involves the
ability to find relevant information for better ueidtanding of the thematic as-
pects of the document; expand their knowledge @ drea of specialization.
Technological competence includes knowledge ofcéffe and rapid utilization
and integration of a number of software productsttie correction text transla-
tion, using terminology, formatting results.

Considering the above said, we believe that ontbetompetencies that in
the information society largely determine the legklprofessional skills of an
translator is information competence. Confirmatadrthis view is found in the
American and European standards of competencematarn [nformation..;
Horton 2008; Catts, Lau 2008], which define it ase& of skills, attitudes and
knowledge to determine the necessity of informatiorsolve the problem or
make a decision; formulation of information negat®yviding effective search to
obtain, interpret, understand, organize informat@raluation of its validity and
authenticity; analysis of its relevance [Horton 00

Conclusions

Application of the competence-based approach initrg future translators
provides orientation of content and outcomes ofdtlecational process on the
formation of their key competences that allow pering professional activities
in accordance with unified and nonstandard prodactasks to be competitive
on the international job market.
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Abstract

The article deals with the questions of competdyased approach in train-
ing future translators. The regulatory requireméotshe competence of transla-
tors for their professional activities are summedizThe place of information
competence in the structure of professional conmgetef translators is defined.
Formation of information competence of future tfattgs as one of the key
competencies will allow a systematic approach w@idg with foreign-language
information, as the main object of translation..
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