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Abstract

The choice of the article’s topic arises from the authot’s experience as a supervisor, university
teacher and also an art therapist in the field of psychiatry. The theoretical basis for
consideration was the psychodynamic theory of visual art therapy and, on the other hand, the
approach to supervision as an integrative activity. With the experience of hundreds, perhaps
thousands of supervision sessions, I applied for supervision training at the end of my career.
According to her experience, in supervision, the focus of examination in visual art (psycho)
therapy clinical wotk is usually the examinatdon of the client/patient’s situation,
familiarization with his condition and messages. The aim of this article is to present a
perspective of own ways of coping, in a more holistic way. The beneficiary of this approach is
also indirectly the client. However, the solitary work of the supervisor, the support processes
and the focus on the needs of the client are the main aspects of the article. Work based on
visual imagery has always been at the center of the author’s super-visionary interests.
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Obrazowy sposéb pracy jako tagodna interakcja i aktywnos$¢ w
superwizji

Streszczenie

Wyb6r tematu artykutu wynika z doswiadczenia autorki jako superwizora, nauczyciela uniwer-
syteckiego i takZze arteterapeuty w dziedzinie psychiatrii. Teoretyczna podstawe rozwazan
stano- wilta psychodynamiczna teoria arteterapii wizualnej, a z drugiej strony, podejscie do
superwizji jako dzialania integracyjnego w procesie uczenia si¢ od bardziej doswiadczonego
specjalisty. Po przeprowadzeniu setek, a moze nawet tysiccy sesji superwizji autorka
zdecydowala si¢ pod koniec kariery na podjecie szkolenia z tego zakresu. Z jej doswiadczenia
wynika, ze w superwizji pracy klinicznej w zakresie arteterapii przez sztuki wizualne, (psycho)
arteterapii nacisk polozo- ny jest zazwyczaj na badanie sytuacji pacjenta, zapoznanie si¢ z jego
kondycja 1 przekazem. Ce- lem tego artykulu jest zaprezentowanie wlasnych sposobéw
radzenia sobie w pracy superwizora w sposob bardziej holistyczny. Beneficjentem tego
podejécia jest posrednio réowniez pacjent. Jednak samotna praca osoby przeprowadzajacej
superrewizje, procesy wsparcia i skupienie si¢ na jej potrzebach stanowia gldéwne aspekty
tekstu. Praca oparta na obrazie wizualnym zawsze byla w centrum superwizyjnych
zainteresowan autorki.

Stowa kluczowe: psychiatria, arteterapeuta, superwizja, obraz wizualny
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Fig. 1. Artistic Expression, a Pictorial Way of Working with Emotions 1

Introduction

Alternative means of communication and processing are needed in supervision,
especially when there are challenges with verbal expression. Visual work could be
used when the speech is a repetitive process of managing the same content of the
self and the issue at hand, or when there is a need to change the direction of a
stalled process. Creative visual work is also a natural response to the need for
emotional and professional identity work, which allows for pausing and slowing
down to the essen- tial in the here and now. The person being worked with makes
an image of what is stirring up inside, in the body and in the mind about the issue at
hand. The essential thing is to find a point of contact with my own thinking,
attitudes, values, feelings and the needs behind them. It is also through doing those
possible solutions, or at least the seeds of change, emerge.

A questionnaire for art therapy practitioners who use imagery in their supervision
was developed in 2022. The supervisors had asked to define what imagery meant in
their way of working. The aim of the questionnaire was to determine the extent to
which image work was part of the overall work supervision process and the added
value and results of using images. The focus was on the meanings produced by the
pictorial approach and identified by the experts in their work, as revealed by the
responses. The article also includes the voice of the supervisees in the form of the
selected supervision images (Figures 1 and 4) and their feedback on supervision. My
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own experience both as a supervisee and as a supervisor strongly contributes to the
text.

In short, the aim and purpose of the article is to open up the use of visual interac-
tion and explore its significance as a method of supervision. The aim is also to model
the activity as a description of the structure of the activity and to create a model for
the application of the activity as an alternative communication tool in the supervi-
sion process.

1. On the Process of Image-Making as a Method of Supervision

Supervision and dialogical interaction through images as emotional work became
the focus of the examination. Our language is made up of words, images and ideas
and therefore we think through them. The author of the picture, the sender of the
message, usually wants to express something specific while creating a pictorial mes-
sage about his or her thinking and his or her own meanings. In my experience, it
is when making a therapeutic image that a meaningful issue or painful point about
the work of the person being guided comes to the surface and what requires
further examination, development and reflection. Making a picture therefore quickly
gets to the heart of the matter. Very soon, the content of the picture reveals a
story, theme or symbols that the recipient should recognise and perceive, or
possibly also the context, the environment in which the message is conveyed
(Viisinen, 2017, p. 10; Hautala & Pikku-Pyhilto, 2022).

In the context of image work in work-based learning processes, we can talk
about learning through image-making. According to several studies, this learning
process is light, unconscious and inspiring (Berger, 2017, p. 158-163). One can
also talk about deep learning, because image-making is also a contact point for our
uncon- scious emotional life. Image making and the interaction through it form a
multifac- eted, goal-oriented learning environment.

In supervision, pictorial interaction takes place in a trusting triangular relation-
ship, where the third part, in addition to the supervisee and the supervisor, is the im-
age created in the process (Figure 2; adapted from Schaverien, 1992; Karkou, 2000;
Rankanen, 2016). The perspective chosen for this article is the dialogic supervision
interaction through the image (Arnkil & Seikkula, 2015; Ménkkénen, 2018). This
theory is an application of the principles of visual arts therapy.

In supervision, dialogue through images can also be a completely non-linguis-
tic emotional work, the realisation and implementation of pictorial work without
words. One can stand quietly and unhurriedly in front of a finished picture and ob-
serve its message silently. Sometimes it is good to continue the process in such a
way that the supervisor creatively continues the process by writing a reflective text
on the image. In the text, the artist reflects on the meanings, themes or symbols that
emerge from the image. In this pictorial process, the supervisor can confront
his/her work issues, his/her private everyday life issues and at the same time
his/her own thinking and needs in relation to his/her work as they are at that
moment (Hautala, 2008, pp. 135-136; Hautala & Honkanen, 2012, p. 11).
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Fig. 2. Dialogic Communication and Interaction Through the Image
Source: adapted from Schaverien, 1992; Karkou, 2006; Rankanen, 20106).

For the supervisee, making the image of the job will help him or her to gain in-
sights into aspects of his or her own work and into changes and rearrangements in
his or her job. Insights into one’s own stuck and unwanted activities (for example,
in the work community or in areas of personal life) appear in the pictures and can
trigger the client’s motivation to confront their feelings and needs, to change their
perspective and to make solutions and changes.

These realisations of the need for change and the resulting solutions often lead
to life clarification, work identity and the organisation of professional life in a
variety of ways. Clients working in different working environments and in different
life situations use the image to structure their lives according to their background
and situation. Learning new ways of working and clarifying roles and tasks are the
keys to change and new solutions to the various challenges of working life. In
addition, many clients face challenges in their personal lives alongside their work,
which they need clarity on. In this way, the image-making environment provides a
platform for exploring all kinds of emotions related to work and personal life and
for finding, defining and reflecting on new ways of working.

2. Strengthening Self-Image as a Breeding Ground
for Resilience

In the examination of supervision, the self-concept of the person being guided
often plays a significant role. Markku Ojanen opens up the concept of the self in
a multifaceted way. The self is located inside the body, fills the whole body. Some-
thing central is in the head, where the central senses and thinking are located. How-
ever, our self also includes its outer members, such as our toes. The self is also
experi- entially the centre of everything (Ojanen, 1994, pp. 24-206). In image work,
the self
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can be encountered from a wide variety of perspectives creatively, including bodily,
through image work.

The self is both the doer and the object of doing (Ojanen, 1994, p. 25). The
person being guided has in him/herself an image, an idea of himself/herself as a
hu- man being, as an employee: what kind of background I come from, what is
involved in myself, what kind of person I am in my work, what kind of values I
have. This is called a self-concept or, in the art therapy approach, a self-image.

The self is born, develops and changes through interaction. What others say and
how they react to it has a surprisingly strong influence. Something in the self is
wounded when receives criticism, and enthusiasm rises from praise. We learn about
ourselves through social interaction. There are also aspects and elements of the self
that are difficult to understand. Ojanen talks about the deep dimension of the self.
What is elusive is deep within us. That is why it is difficult to approach the self of
another. In supervision, this can manifest itself in such a way that the door to the
self can be closed very tightly and nothing can be brought to light. There is a fear
of revealing one’s own self and its ideas to the supervisor and the self is expressed
so ambiguously that the overall picture remains blurred, even mysterious (Ojanen,
1994, p. 20).

On the one hand, visual work opens up the possibility to communicate and bring
out something hidden about the self-image in the picture, and on the other hand,
to explore aspects of the self that are still unknown to oneself. In the words of
Win- nicott (1971, pp. 53-65), “creativity is the way to discover the self ”. The
freedom to use art materials offers the possibility of exploring the self without the
need for verbal explanation or excessive self-disclosure. Through image-making,
one can gain a broader understanding of oneself in a previously locked reality
(Stromberg, 2004, pp. 134-136; Sava 2007). It is possible to make one’s own
experiences visible to one- self and to another (the supervisor) — experiences take
shape. “Artistic work can lead to a respect for one’s own life experience and self,
and to seeing one’s own value and dignity” (Sava, 2004, p. 30; Hautala & Pikku-
Pyhilts, 2022).

All of this strengthens the supervisee’s sense of self: he or she gets in touch
with different aspects of him or herself, with his or her own ways of feeling,
thinking and reacting, remembering and learning — thinking about himself or herself
with respect and appreciation. Through visual work, they can reflect on the past and
the present, their roles, their working lives and their part in them. Through the
observation of images, changes can occur in both the psychological and physical
experience of the self (Rankanen, 2007, p. 199).

When visual work has done in a group, the dialogue expands to include the whole
group and all the visual material produced together. When the old and familiar is left
behind and resolved, it can feel strange, fearful and uncertain. Nevertheless, a pre-
requisite for the possibility of finding space for personal growth, for the formation
or updating of new identities and working roles. At the same time, new meanings
are sought as a basis for solutions, and perhaps important new social contexts are
discovered.
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Poijula has opened up and expanded the concept of resilience. Resilience refers
to coping, resilience, stress management, crisis resilience and self-management (Poi-
jula, 2018). According to him, beliefs and meanings and the importance of finding
meaning in life are important in recovery processes (Frankl, 1963; Martela, 2021).
The meanings of things, one’s own beliefs and the meaning of life are key themes
on the path of learning and facing change, as well as on the path of recovery.
These are present in clients’ images and in the whole process of pictorial interaction.
In the field of visual arts therapy, resilience refers specifically to creative resilience,
manag- ing stress, enhancing well-being, discovering one’s own stories and
managing one’s own mind through artistic work (Moon, 1998, pp. 5-7; McKniff,
Knill & Atkins, 2020; Motiya, 2021).

During the visual process, the person being supervised becomes empowered by
discovering their own hidden resources. To a large extent, it is also a question of
letting go of old defensive habits and a distorted self-concept (false self ) before the
possibility of attaching to a new one (true self) (Winnicott, 1965; Kurkela, 2004).

To cling to the new, old habits must be shaken. In a guided situation, image-mak-
ing gives shape and colour to your own new themes. The way of working combines
interaction and dialogue in a client-oriented, permissive way. Through the gaze, the
supervisor accepts the client’s images as they are, at the same time accepting the
client as a whole. In doing so, he or she enables the client to adopt a new way of
managing his or her own life in different areas, strengthening the client’s decision-
making and ideas for action. A strengthened self-concept and the experience of
being seen also increases resilience, self-compassion and recovery capacity. The
motivation to take action and build new solutions is renewed (McKniff, 1998,;
Moriya, 2021).

3. Learning Through the Supervision Process of Making a
Picture to Produce Solutions

What and how does the supervisor see in the client’s image during the art therapy
interaction? Through this seeing, the supetvisor encourages the client to build his/
her own capacity to work, encourages changes in practices and helps to build the
building blocks for updating his/her own identity. According to art researcher Liisa
Viisdnen, the human ability to perceive forms and react to visible stimuli is subjec-
tive. We don’t all see things in exactly the same way. Individual differences have been
observed most in the perception of colour and spatial perception. It is important to
hear, without interference, the client’s views, insights and experiences of the image
they are making — what is described in it and what kind of meanings emerged from
the image to the understanding of the author during the process (Viisinen, 2017,
pp. 9-10).

Elements that can be explored in the image created in the supervision process
during the art process include form, colour, light, shadow, space, line, feeling, mood,
rhythm and use of material. The meanings created by colours and shapes can also be
examined, and through them the symbols of one’s own life as reflected in the
client’s
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own daily life. The view of the supervisor is also shaped by the image-maker, the
person being guided. The guide guides the supervisor to see his or her own views,
intentions and purposes (Viisdnen, 2017 adapted). In a guiding situation, it is the
creator of the image who is the expert and sovereign interpreter of its content. The
role of the supervisor is to support, to enable, to be a listener, a seer, a viewer
and a witness of the image-making. He or she asks open questions about the
image, the answers to which come from the image-maker. This prepares the
ground and also enables a solution-oriented approach. The solutions come as
insights from the guided person in the process of making the picture and/or
afterwards in the analysis phase of the picture.

When interaction and image-creating take place in a good, tolerant atmosphere,
the work is inspiring, meaningful and motivating. It is also a good environment for
bold solutions and new directions. New solutions and visions for the future open up
as insights, learning and sources of hope and joy — opportunities for change.

4. Social Impact and Perspective in Group Supervision

As one’s sense of self and self-concept grows, so does the ability to understand
and tolerate others and their differences. Acceptance and caring are present. The
more one has the opportunity to process one’s own self and history through art
work, the deeper the understanding of others who have experienced a different life
(Stromberg, 2004, 134—135; Sava, 2004; Sava, 2007; Hautala & Pikku-Pyhalto,
2022).

Creating images in a supervision group has a wide range of social effects: empathy
and emotional skills increase. Group members usually work together in silence. This
experience is also a communal one. When the group comes back together to exam-

ine the images they have created, they see each other’s images and hear each
other’s stories. There is peer support in the sharing of this experience: it also brings
new and different perspectives to bear on experiences and phenomena while
learning is emotionally about the group members and their ideas. These increases
understand- ing and the possibility of experiencing compassion, empathy. Visual
processing gives form to feelings and thoughts alongside and with others
(Liebmann, 2010, p. 377). In a supervision group, artistic expression brings
together, through art, both indi- vidual mental landscapes and a shared, common
humanity. Sharing personal images and stories in a group often creates a receptive
and accepting atmosphere, which inspires confidence in being seen as oneself,
also in relation to others. Group mem- bers also learn from each other courage,
different ways of expression, and skills and

opportunities to use art materials (Mantere, 2007, pp. 177-180).

5. On the Importance of Visual Work Among the Supervisees
Who Responded to the Surveys

The experiences and views of the experts who responded to the survey are an
in- teresting addition to open up evidence on the importance of using images as a
meth-
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od of supervision. The responses provide reliable insights into the nuances, quality
and suitability of the work for people at different ages and stages of their careers
who need guidance.

The ways in which supervisors use images in supervision situations.
What emerged from the responses was an emphasis on the fact that although the
supervi- sors who responded to the questionnaires are also art therapists, in
supervision con- texts and settings, the method is pictorial or artistic and less art
therapeutic. Some supervisors who responded to the survey work as educators for
new supervisees and in updating education. The distinction between supervision
and therapy was very important for some of the respondents. The methods used by
the supervisors includ- ed the use of ready-made images (art, nature or similar
images) as well as the super- visee’s own artworking. The themes have been inspired
by the situations encountered in the work and partly by the objectives set by the
supervisors for their supervision. Supervisors stress that visual expression always
offers new perspectives.

Supervisors’ definitions of their pictorial approach. The pictorial,
therapeutic approach was described in a number of ways. It was perceived as a very
broad con- cept to define. The fact that the image is not made for others, but for
the creator himself, emerged as a particular meaning from the material.
Importantly, the image is not judged. Images created as part of the process are
always confidential, like other speech or written output created in the process
(Ikonen, 2020). The image was also perceived as an excellent medium and channel
for dealing with emotions. Respond- ents also raised the issue of the individual’s
history and past as a source of uplift in the workplace. Their connection to the
present and the insights that emerge from them are important cornerstones of self-
reflection and important to address in the way that the process of image-making
produces. The embodied dimension of the use of the image was also emphasised, as
was the wide-ranging use of expression — not forgetting client orientation in the
choice of methods.

In supervision situations, supervisors only mentioned making an image as
a methodological option. They stressed that there was no need to use a specific
name for the method, but explained their background and training: that they were
both a supervisor and an art therapist, and that if the client so wished, various
pictorial or visual arts methods could be used, which could have therapeutic and, in
some way, positive effects on well-being. The supervisors stressed that this is not
therapy. Some respondents had used the term: use of imagery in supervision or
functional methods, sometimes they had used the term: use of visual arts
therapeutic methods.

The extent of the use of visual work methods in the overall supetvision.
The supervisors who responded to the questionnaire had used the pictorial
approach frequently in their supervision processes. Supervisors said that they never
“impose” the use of pictures on the client, but rather try to find out with a sensitive
ear what is the best way for the client to deal with the workload. The respondents
stressed that she/he does not go ahead of the method in the process, but instead
tries to make all choices in a client-oriented way. The use of imagery should be
based on the fact that
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it serves the whole process of job coaching. Therefore, there must be a rationale
and objectives for the use of imagery as well as for other activities.

Some supervisors use the guided imagery at almost every session of supervision.
One supervisor said that using guided imagery in supervision comes naturally to
a client (supervisee) and she/he is convincing in this task. The supervisee felt that
this form of work was a core competence for her/him. The supervisee also stressed
that in the work the visual arts method is already written into the supervision
contract, e.g. the client is already aware of the approach at the time of the contract.

6. On the Results and Customer Feedback: the Impact
of the Visual Work Method

The supervisors stressed that there are many benefits to the image work method.
1) Access to emotions, e.g. feelings of work-related stress. In group supervision,
the benefits are: 2) a quick introduction to other group members. Also 3)
memorising and remembering things is easier when there is a memory of them and
the experi- ence is a visual process with its outputs, as well as exploring and
documenting it. The process of image-making used in supervision was considered
to have benefits for the well-being of the supervisee as a whole.

Respondents pointed out that the added value of a picture is, among other things,
4) that through working with pictures the client is able to change his/her perspective
in a creative way. In particular, the group process highlighted that 5) even the quiet-
est group members are given the opportunity to process their feelings and present.

In the results, the supervisors mentioned that the use of the picture increased
the clients’ ability to identify with the other person’s position. It has also
strengthened the sense of belonging to a group, a sense of community. Interesting
in the survey response material was also the feedback from the supervisors’ clients.
They named many supportive benefits and empowering experiences in relation to
the process of image-making. The importance of calming down in work coaching
in front of the art media to open up painful issues was perceived as important.
Clearing the clutter in their heads through art making was perceived as relaxing,
motivating and mean- ingful. Making art was seen as a tool to ease the pressures of
everyday life. Visual methods were identified as relevant for perceiving and
exploring work situations and feelings. Work supervisors reported receiving
appreciative feedback. There was a high level of appreciation for the supervisor’s
contribution as a supervisor and for the professionalism of visual guidance
(Wahlbeck, 2022, Figure 3).

Supervisors also raised critical aspects: someone can always find it challenging
to make a picture, which can make it difficult to work together smoothly. The
supervi- sor should use their own perceptive observation and critically reflect and
consider offering a pictorial method to a client who is reluctant to use the method.
The picto- rial method should not be used coercively. The client’s orientation and
will must be taken into account before the method is used.
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e Calming down, easing the mind after work, getting in touch with emotions

*  Opening the files at a symbolic level identifying the causes of challenges and finding
solutions

*  New perspectives and ideas: the client can change perspective mote quickly to justify
solutions

*  Imaging provides tools to make everyday life easier

*  Reducing congestion at the head, also for a driver

e The experience of being empowered to perceive and explore work situations and
feelings

e Supervision is perceived as a desired and expected event

* To give the supervision a petspective on work situations, clients and his/her own
feelings, to discover and explore

* The effect of materials as a calming element: the creative presence of colours and

papers

Fig. 3. Benefits of Using Images in the Interaction Process of Supervision as Identified
by Supervisors
Source: adapted from Wahlbeck, 2022.

Respondents to the survey also opened up their perspective on well-being at
work. The supervisors emphasise the reduction of their own workload when using
this working method. They stressed the safety of the method in dealing with difficult
issues and work-related questions. The participants had come from a wide range of
different sectors, including social and health care settings and education.

Fig. 4. Artistic Expression, a Pictorial Way of Working with Emotions
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7. A Summary of the Use of Images
as a Method of Supervision

A safe, confidential and permissive environment in workplace counselling is
a prerequisite for successful goal-oriented visual interaction. In the therapeutic su-
pervision of the image, it is essential to take into account the client’s situation and
his or her resources. It is important that the client has the experience that whatever
he or she does during the process of image-making is sufficient and appropriate.
When using the art therapy method in supervision, safe (therapeutic) boundaries are
the starting point for the work. This kind of work supervision environment became
a pleasant, creative forum for action for the people being guided.

My supervision experiences and the expert survey also confirmed the idea
that a secure framework with ethical principles is a good starting point for flexible
in- teraction and a favourable alliance in the supervision situation. A secure alliance
between the supervisee and the supervisor has been a strong operational objective
in my work. In my opinion, it is the cornerstone of good supervision and successful
use of the pictorial method. A calm environment and framework are also a
prerequisite for a flow experience, where the supervisee finds their own creative
playground to act, create and be inspired. 1 have tested the method with clients in
many different contexts and settings. In supervision sessions with visual emotional
interventions, even in challenging work supervision situations, the flow experience
has been a re- ality. The feelings of relief of the guides in the moments of finding
a solution are a shared joy in the process.

Psychological safety and its importance also in work contexts is emerging in cur-
rent research. In 2012, Google conducted a Project Aristotle to study the effective-
ness of its own team. The study found that teams worked best together when team
members felt safe to work and be with each other. The study used the term: psy-
chological safety. This means that everyone has the right to be themselves. Sharing
insecurity and vulnerability also meant that everyone was also free to brainstorm
— allowed to embarrass themselves and mess up in peace. Psychological safety was
elevated to the number one criterion for team effectiveness (Airaskorpi, 2020, p. 73).
This psychological safety is rarely practiced. But it is characteristic of creative thera-
peutic image making that there are certain boundaries and rules, while tolerance and
permission to be who you are.

The research at Harvard University provides the basis and rationale for a
favour- able environment to work. According to the study, the heightened
experience of creativity enabled by a permissive environment persists for one to
three days after experiencing flow (Amabile & Kramer, 2011). This empowering
experience does not disappear after the moment of experiencing the image-making,
but has a longer last- ing effect in relation to other activities and performances for
several days.

The image process in group supervision can be an experience that is out of the
ordinary. In a group, the experience of learning with peers and the experience of
making and openly sharing art images together is realised. This abnormal environ-
ment creates a new experience and learning environment, with the possibility of
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building one’s own self and identity. The process can take place either as an indi-
vidual experience of the individual, such as identity/professional identity work, ot
as a collective communal experience and sharing and exchange of emotions by the
group.

The best moment in the supervision group process I led was when the group
started to work more independently — as a facilitator I stepped back. The taking
and sharing of group roles, familiar from the theory of group dynamics, came to
fruition. Responsibility for the process was shifted flexibly to the actors. In this
case, the role of the supervisor was more that of a security person supporting the
process (adapted from: holding, Winnicott, 1960, p. 52) and also a strong role as a
container, which also holds unwanted feelings that are difficult for the group mem-
bers to absorb (adapted from: container, Bion, 1960). The best moments in group
supervision were when the supervisees began to support each other’s processes of
empowerment. Support, encouragement and, on the other hand, the sharing and
analysis of images intertwined in a professional way. After the picture viewing pro-
cess, the group members thanked each other for the insightful discussion, the con-
tent of the pictures and the feedback they had received during the session. The safe
atmosphere was palpable.

In my experience, even when there is a common verbal and experiential language,
it is not always natural to articulate experiences. When faced with challenging life
situations or psychological difficulties, talking about one’s own experiences can be
painful and even overwhelming. Words may not reach a certain level of experience,
which may be easier or clearer to perceive and receive when expressed visually.
What is expressed through images can lead to the learning of emotional skills and
can serve as an expression of a wide range of traumatic experiences, including
work-related ones.

In my experience, taking a picture develops a sense of space. Our situational
awareness is influenced by many factors: circumstances, situations, our mental and
physical state shape our perceptions and the decisions we are able to make. The way
an individual responds to the psychological load of a task determines the kind of
situational awareness he or she is able to form and how he or she makes decisions
(Ahman & Gustafsberg, 2020, pp. 15-16).

Many forms of art work can also be an empowering experience. It gives the art-
ist the role of an actor and expertise also in relation to the work produced, enabling
agency. At the same time, it provides the means to take control of important issues
in one’s own work and life, resulting in a visual document. These visual outputs
were treated with appreciation and respect by the work supervisors. After all, they
had opened up insights and emotions, sometimes after many years of pain. Through
personal creativity and resources, the relationship with difficult memories can be
transformed, whether the process takes place as an individual work or as a group
activity (Rankanen, 2011).

Playfulness, spontaneity and humour are also part of the nature of image-making
in supervision. When playful and spontaneous image making is found, the client’s
relationship with embarrassing, difficult, perhaps traumatic experiences become eas-
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ier to deal with in the pictorial work. Work becomes more flexible and change in its
various forms becomes possible. In my experience, the use of the image as a way
of interaction in supervision opens up for the client a variety of solutions, many
new strengths, resilience: visions and ability to change perspectives, reduction of
stress, putting oneself in the othet’s shoes, increased sense of self-compassion and
sense of adequacy. There is also a sense of adequacy at work and a more concrete
sense of the limits of one’s own daily work.

Visual expression in supervision can also serve as an empathic stimulus.
Regard- less of the photographer and his or her background, regardless of the
work com- munity, images evoke emotions and thoughts. This can be particularly
useful when trying to communicate with people from different cultures,
environments, industries or social backgrounds. Through images, we can find an
emotional and compassion- ate connection with each other, and convey
experiences to each other despite our differences (Huss, 2013; Hautala & Pikku-
Pyhilt6, 2022). This paves the way for pluralism.

The role of the supervisor throughout the process is to act as a facilitator of the
visual dialogue and the conditions for self-reflection by the supervisee, and as a
sup- porter of the process.

Supervision as a visual method
Survey data and core contents of the
model

The core contents of the client-
centred pictorial guidance
approach:

Experts' perceptions, benefits
of using the method according
to the job coaches:

- Calm, lightness of mind after work - Mapping of'client needs and objectives
(contract/3 trials)
- Openil tricky, sensitive issue:
Al T S B SR - Mapping time limits and reviewing ethical
- Identifying the causes of challenges principles in visual arts supervision

and finding solutions : "
- Creating a safe environment

- Getting the tools to make everyday life easier and familiarising people with materials

- Reducing head congestion - Establishing a secure alliance relationship

e with the supervisee
- Experiencing empowerment

- Opening up the process of dialogical,
visual interaction and reflection
to the supervisor

- Opening up new perspectives
on the perception and exploration of work
situations and feelings

S ; - Start-up/warm-up phase
Supervision expected, a pleasant meeting P PP

- Operational phase
-for the supervisor, a concrete benefit for perceiving P P

and exploring work situations and emotions - Final, summary and evaluation phase

- The calming effect of materials such as papers and - Process-oriented review of the produced

colors footage, integrating its content into the
overall process and handing it over to the
client

Fig. 5. Visual Arts Work in Supervision Through the Visual Method and Its Benefits
and Core Contents
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To summarise and synthesise, I drew up the core contents of the contribution of
this pictorial method to supervision in the form of a diagram (Figure 5). It shows
as a compact whole; the background of the theoretical research, the respondents’
thoughts on their work and the synthesis of the approach.

Piivi-Maria Hautala

Author is PhD, Lecturer, Post Graduate Diploma in Art Therapy in Satakunta University of Applied
Sciences (Finland). PhD, 1 ecturer, Post Graduate Diploma in Art Therapy, Satakunta
University of Applied Sciences

Sources

Ahman, H. & Gustafsberg, H. (2020). Tilannetaju. Pité paremmin. BALTO Print. Liettua. Airaskorpi, A.
(2020). Riittivin hyvd. Selviytymisopas tyvelimadin. Kustantamo S&S. Helsin-
ki,
Arnkil, T.E. & Seikkula, J. (2014). "Nehdn kuunteli meita!” Dialogeja monissa suhteissa.
Helsinki: Terveyden ja hyvinvoinnin laitos.
Amabile, T.M. & Kramer, S.J. (2011). The Progress Principle: Using Small Wins to Ignite Joy, Engagement,
and Creativity at Work. Harvard Business Review Press.
Berger, R. (2017). Sifting roles: A new art-based creative supervision model. s. 158—163. https://
www.sciencedirect.com/science/article/abs/pii/S0197455616301782
Bion, W. (1962). Learning From Experience. 1.ondon: Karnac Books.
Frankl, V. (1963). Man’s search for meaning: an introduction to logotherapy. Boston Peacon Press.
Hautala, P.-M. (2008). Lupa tulla nikyviksi. Kuvataideterapenttinen toiminta konluissa. Vii- tostut-
kimus. Jyviskylin yliopisto.
Hautala, P.-M. & Honkanen, E. (toim.) (2012). Kuva kantaa: Kuvataideterapia kasvatuksen, gpe-
tufesen, hoidon ja kuntoutuksen tukena. Satakunnan ammattikorkeakoulun julkaisuja. Hautala,
P.-M. & Pikku-Pyhiltd, S. (2022). Kuvan kdytti dialogisen vuorovaikutuksen mene- tel-mind
asiakastyissa. Teoksessa Segler-Heikkinen, Lena. (toim.) Kommunikaation mo-
net kasvot. Humakin julkaisu.
Huss, E. (2013). What we see and what we say. Using images in research, therapy, empower-ment and
social change.
https://helda.helsinki.fi/bitstream/handle/10138/315047/TY%C3%96NOH]JA.
pdf?sequence=1&isAllowed=y.
Karkou, V. & Sandersson, P. (20006). Arts Therapies. A Research Based Map of the Field. Lon-
don: Elsevier Science Limited.
Kurkela, K. (2004). Winnicott, D. Raja, luova asenne. Psykoterapia (2004), 23(2), 128—156. Liebmann,
M. (2010). Leikkien ja tehtavien ja teemojen kehittaminen taideterapiarybmille.
Teoksessa Malchiodi, Cathy (toim.) Taideterapian kisikirja. Unipress.
Malchiodi, C. (toim), (2010). Taideterapian kdsikirja. Unipress.
Mantere, M.-H. (2007). Taiteen ja terapian yhteinen kuva. Teoksessa Rankanen, M., Hen-
tinen, H., & Mantere, M.-H. (toim.) Taideterapian perusteet. Kustannus Qy Duodecim.



The Pictorial Way of Working as a Gentle Interaction and Activity in 23

Mantere, M.-H. (2007). Taideterapia ja rybmidt. Teoksessa Rankanen, Mimmu, Hentinen,
Hanna, & Mantere, Meri-Helga (toim.) Taideterapian perusteet. Kustannus Oy Duode- cim.

Martela, F. (2021) Eldman tarkoitus. Suuntana merkityksellinen elind.

McKniff, S. (1998). Art-based research. Jessica Kingsley Publishers.

McKniff, S., Knill, M.F. & Atkins, S. (2020). Poetry in Expressive Arts. ISBN 9781785926.

Moon, B.L. (1998). The dynamics of art therapy with adolescents. Springfield. IL: Charles C.
Thomas.

Mortiya, D. (2021). Suullinen tiedonanto. 27.2.2021.

Monkkonen, K. (2018). VVunorovaikutus asiakastyossa: asiakkaan kobtaaninen sosiaali — ja ter- veysalalla.
Gandeanns.

Ojanen, M. (1994). Mikd mind on? Mindn rakenne, kebitys, hairiot ja ebeytyminen. Kitjatoi- mi.
Tampere.

Poijula, S. (2018). Restlienssi. Muntosten kobtaamisen taito. Kirjapaja. Helsinki.

Rankanen, M. (2007). Luovuuden nlottuvnuksia taideterapiassa. Teoksessa Hentinen, H. & Man-
tere, M.-H. (2007). Taideterapian perusteet. Duodecim. Helsinki.

Rankanen, M. (2011). The space between art experiences and reflective understanding in thera- py.
Teoksessa C. Lapoujade, M. Ross and S. Scoble (toim.) Arts Therapies and the Space
Between, ECArTE, European Consortium for Arts Therapies Education, University of
Plymouth Press.

Rankanen, M. (2016). The visible spectrum: participants’ experiences of the process and impacts of art
therapy. Vditistutkimus. Aalto yliopisto.

https:/ /aaltodoc.aalto.fi/bitstream/handle /123456789 /23533 /isbn9789526069210.
pdf?sequence=1&isAllowed=y

Sava, 1. & Katainen, A. (2004). Taide ja tarinallisnus itsen ja toisen kobtaamisen tilana. Teok- sessa
Sava, 1. & Vesanen-Laukkanen, V. (toim.) 2004. Tuiteeksi tarinoitn oma elimid. Jy- vaskyla:
PS-kustannus.

Sava, 1. (2007). Katsomme — ndemmeki? Luovunudesta, taiteesta ja visuaalisesta kulttunrista. WS
Bookwell Oy. Juva.

Schaverien, J. (1992). The Revealing Image. Analytical Art Psychotherapy in Theory and Practice.
Tavistock/Routledge. London and New York.

Stromberg, M. (2004). Junttaan minunteni multaan, ravitsen junriani menneelld, kasvatan oksillani
tulevaa: mind itsessdni, suvussani ja ympdristossini: omaelamdikerrallista tydstimisti kuvatai-teen
keinoin. Teoksessa Sava, I. & Vesanen-Laukkanen, V. (toim.) (2004). Tai- teeksi tarinoitu
oma elimi. Jyviskyla: PS-kustannus.

Viisinen, L. (2017). Kuvan tubat sanaa. Kuinka ymmartid kunvan kieltd. Liisa Viisinen ja Kirja-
paja. Helsinki.

Wahlbeck, J. Ozwallamme yhdessi enemmin. Haettu 15.5.2022 osoitteesta

https://oivallamme.fi/johanna/

Winnicott, D.W. (1960). The theory of the parent-child relationship, Int. . Psychoanal., 41: 585—
595.

Winnicott, D.W. (1965). The Maturational Processes and the Facilitating Environment. Lon- don:
Karnac Books and the Institute of Psycho-Analysis 1990.

Winnicott, D.W. (1971). Playing and reality. Routledge. London.





