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Abstract: The text is raising the question of teaching by Internet, which reached
peculiar scale in Poland, without any deeply reflexion about positive and negative
effects of its using. In the article authors emphasize difficulties connected with using
remote control — education, beginning from through lack of competences of average
teacher in the scope of preparing e — learning materials, through dishonesty and
impunity of students/pupils, closing on the difficulties connected with financial base
(rather lack financial base) in the most educational institutions.
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Education in Poland has had a long tradition of pedagogical experimentation
and innovation, starting from the first half of the 18th century and private
education, through the Polish country side children’s care centres, work schools,
clandestine teaching and scouting methods, to the 21st century, and distance
education [Kujawska 2009, p. 143].

Today, it is difficult for us to understand that 1.5 million years ago man, from
the zoological point of view, was at the unique species level and had unique
properties [Malinowski 2001, pp. 9-15; Frankiewicz 2013, p. 65]. Today, in the
age of “knowledge and science” [Fraczek 2009, p. 259], in the face of change and
universal globalisation, the slogan a “unique species” tends to have extremely
different meanings — the unique property is no longer speech and thinking, the
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up right gait, or having nails instead of claws [Malinowski 2001, p. 9]. Today, the
principal value for the average human being is to have a television, a radio in the
car, a mobile phone and access to a computer and the Internet [Frankiewicz 2013,
p- 05].

Until recently the Internet has been regarded as something mysterious,
accessible only to a few. It has secretly entered into our lives and almost all areas
of our activities — from making purchases to sexual experiences, and from e-mail
to education [Wallace 2001, p. 7].

The Internet explosion was so unexpected that we didn’t have time to look
at the new method of communication precisely, and we have failed to keep our
distance and look at what an impact it has on our lives and behaviour [Wallace
2001, p. 7].

In recent years we have witnessed in Poland a significant and imminent
decline in the level of education in schools at all levels. Knowledge learned at
schools does not prepare young people for professional work, because chemistry,
mathematics and physics are most disgusting subjects to students. History, biology
and geography lessons have been significantly cut, and reduced to one lesson a
week, and the teaching of the native language, as well as other modern languages,
is limited to lecturing the basics of grammar and the preparation of a checklist,
without any attempt at conversation. The effect of this conduct is the lowest
percentage of young people studying science and technical sciences in Europe,
and most intellectuals do not understand the basic laws of nature and technology
and do not know the basic truths and historical facts [Denek 2009, p. 109].

Our education has been depreciated by politically-motivated decisions [Denek
2009, p. 109], and one of these was the introduction of so-called e-learning to
Poland, that is distance education. Over the past three years, in at least some
non-public Polish universities, and in a growing number of lower-level schools,
distance education had been introduced, using a computer connected to the
Internet, and all that as a result of the austerity policy of the Polish Government
[Frankiewicz 2013, s. 69]. Nobody had bothered to think over whether this form
of education will work out in Polish schools. Besides, it is more often heard that
the classes in school facility should be regarded as at least the equivalent, and even
partly replaced by virtual learning [Frankiewicz 2013, p. 69]. Thus, a classroom
with a teacher is put in a partner status with the computer with the e-education
platform [Frankiewicz 2013, p. 69; Kupisiewicz 1987, p. 187].

Unfortunately, what works out very well in other countries of Western Europe,
Canada, Australia and the United States, having notable effects on education, in
Poland deserves the name of an educational disaster. There are two reasons for
this. The first, basic and elementary is the dishonesty of the student or pupil
who takes the easy way out and does not even look at the materials prepared by
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the teacher, but just cribs the final test from a more ambitious colleague (rarely
a friend), signs his/her name and sends as his/her own work, steadfastly waiting
for a positive assessment [Frankiewicz 2013, p. 65]. The student or pupil neither
analyses his/her work copied from his/her colleagues, nor pays attention to any
errors made by the benevolent proxy and then he/she is terribly surprised by a
negative assessment from the teacher and his/her own ignorance during the final
exam.

An example of this conduct may be the results of an e-learning test on the
History of Educational Thought in one of the Lublin tertiary schools. As it turned
out, from among 97 of all e-learning platform users, 19 students did not log on
to the subject course at all, while from among the remaining 78 students, only 19
looked at all the presentations prepared by the teacher and solved all 4 grading
tests. In total, there were 24 presentations, arranged chronologically, from ancient
times to the Age of the Enlightenment, and each of them contained material
on approximately 90 slides with lots of written text in MS Office Power Point
[Frankiewicz 2013, s. 69]. From among those 19 students, 16 devoted an average
of one minute to familiarise themselves with each presentation and the same time
to solve a single test, where each test consisted of 25 questions [Frankiewicz 2013,
p. 70]. 1t follows irrefutably that from among 97 users only 3 solved e-learning
propetly [Frankiewicz 2013, p. 70; Kucha 2010/2011, /RKPS/, pp. 1-21]. This
terrifying situation is presented in the following table.

Tab. 1 The final results of the students e-learning test

Feature Number of students
All users 97

Students not logged on at all 19

Logged on students, who did not look at all 24 78

presentations

Logged on students, who devoted one minute to look |16
at cach of the 24 presentations

[S8}

Logged on students, who solved e-learning properly

Source: R. Kucha, The list of the results with a commentary from the e-learning credit
of the History of pedagogical thought in the form of 44 e-learning hours covering 24
subjects and 4 grading tests for the winter semester of the academic year 2010/2011 —

own materials, pp. 1— 21 (RKPS).
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Chronicular honesty behoves us to add that during this e-learning test it also
appeared that 24 students solved all the grading tests, while not looking at any
of them, nor at any of the presentations, and 37 students solved all four tests,
while not looking at any of the presentations [Kucha 2010/2011 /RKPS/, pp.
1-21]. The result of this avoidance of the huge part of the material contained in
the e-education platform was 96 unsatisfactory grades in the final subject exam.
Only one student received a satisfactory grade, which is the lowest among positive
grades [Kucha 2010/2011, /RKPS/, pp. 1- 6].

The second for the collapse of school or university education in Poland is
the poor multimedia, software and facility infrastructure and financial resources
of educational institutions, and the lack of an objective view of the differences
between education in the sciences and humanities.

The supporters of the use of Information Technology in the classroom have
found that it is a great support for education to force pupils to search and sort
materials and material graphic design [Kwiecifski, Sliwerski /ed./ 2003, p. 198].
Yet, there was a disregard for the diversity between mathematics, physics and
chemistry — which inherently contain less content — and the humanities, where
text cannot be ignored, because the whole of subject-related education is based on
it [Kwiecinski, Sliwerski /ed./ 2003, p- 199].

Polish educational institutions are often badly equipped with the latest
technological achievements, and it happens that the only working computer is on
the desk in the office of the Director of the institution, the multimedia projector
is “temporarily” broken (in fact it is a “never-ending story”), and the software
was updated several years ago. Even if the I'T and multimedia infrastructure of
the school is at the appropriate level, the software often appears to be very poor,
which completely against the will of the teacher allows the copying of materials
prepared by him/her and passing them on, unfortunately, rarely in their original
form [Frankiewicz 2013, p. 71].

Nor can we forget that the computer skills of most teachers are generally
below the average; sometimes they are elderly, visually-impaired people for which
the preparation of materials for distance education becomes the proverbial real
ordeal [Panasiuk 2005, p. 133; Frankiewicz 2013, p. 72]. Many teachers who are
top-down forced to prepare e-learning materials devote most of their free time to
these activities, leaving their private lives and personal interests to their own fate.
There is a lack of specialist training for teachers and lecturers, which would show
them simple ways of preparing multimedia presentations and other materials for
remote education, so as to enable them to achieve satisfaction from their work,
not just emotional but also financial, and not neglecting this situation their health
and family lives [Frankiewicz 2013, p. 71].

A huge problem in Polish distance education is also the significant difference
in software between that which is at school, and that which the teacher has
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privately at home. It very often happens that the e-learning platform at school has
the Windows XP operating system, while a teacher at home prepares materials
in the Windows Vista operating system, which is incompatible with XP. A more
experienced person can try to save a file in the so-called compatibility mode,
but it may turn out that some of its elements are unreadable to a student. In
this situation it is difficult to require huge investments for the purchase of a
new system (like Windows 7) by an institution. However, the situation of the
teacher is also unenviable in this dialogue, because he/she must meet the formal
requirements to prepare materials in a form that is fully readable for students,
regardless of how long it takes him/her to unify all the elements of the file, as
well as how low remuneration for this he/she receives [Frankiewicz 2013, p. 70].
Most often a teacher is paid not for the number of hours actually spent one-
learning (preparation of materials, checking, assessment and comments sent to a
pupil/student), but for the number of hours of top-down calculated by the school,
which in no way corresponds to the real time spent on the computer.

A final objection to teaching through the Internet is the weakness of the
e-learning programme itself, which often does not allow the introduction of
teaching materials in any other form than MS Office Word or Power Point
files. In addition, the system neither allows the use of hyperlinks to files or the
use of gifs, nor forces individual work from the user. This means that in fact,
we give pupils and students a freechand to copy materials required for a credit,
and we give full permission to use the fruits of the work of others, completely
thoughtlessly, and even worse, with impunity [Frankiewicz 2013, p. 72].
In Poland there is one more form of distance education, which is correspondence
education. It has little in common with educational institutions and is not top-
down forced from the student and it is an absolutely private initiative.

This is the so-called classical form of distance education, and has its roots
in the mid-19th century, when a working day lasted “from morning to night”
[Urbanczyk 1973, p. 350] — people busy working all day were not able to use
the stationary forms of education and the only achievable option for them was
correspondence education [Woznicka 2000, p. 179].

Correspondence education, as well as education on the Internet, is based on the
lack of direct contact between teacher and student, where the latter may elaborate
teaching materials at home, at his/her own table, he/she is not hampered by time
and he/she sets the pace of learning himself/herself. The student also has the
opporttunity to communicate with the teacher, sends him/her an assignment for
assessment and has the right to receive comments [Woznicka 2000, p. 180; Oesch
1950, p. 67].

In the Polish educational market, there is actually only one institution of this
kind, which is the European School of Correspondence Education (ESKK). It
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conducts a wide variety of educational courses, ranging from high-school courses,
a variety of language courses, from basic to advanced levels, to flower-arranging
courses, psychological courses, or secretary/ director assistant courses [www.
eskk.com.pl].

Each participant in the ESKK correspondence course receives for the duration
of the learning period supporting materials in the form of exercise books, CDs,
a multimedia dictionary for language courses and the so-called multimedia
course, which allows learning on the computer screen (Kurs jezyka wloskiego dla
poczatkujacych ESKK). In addition, the student has his/her “personal teachet”
[www.eskk.com.pl], who is available at any time by e-mail. Homework is not
compulsory, but each exercise book has separate homework that can be done
even within 12 months from the completion of the course [www.eskk.com.pl].

The materials made available to ESKK course participants are of very good
quality, are prepared by professionally-trained staff and often exceed the value
of materials used for learning in a regular educational institution. However, the
disadvantage of such education is the fairly high cost and the lack of opportunities
for immediate clarification of complex issues.

It is common knowledge that making use of the Internet as a means of
communication is part of the practice of everyday life [Castells 2003, p. 219].
It appears, however, that this invention of civilisation significantly affects our
mentality [Nalaskowski 20006, p. 41], because the ease of access to information
means that significant changes occur in the values cherished by the students
[Porzak 2005, p. 113; Lewandowska-Kidon, Wosik-Kawala 2003, pp. 53-063].
In the modern Polish school ignorance is becoming a reason for pride, good
grades are “uncool”, and the teacher is a living being behind the desk, but a being
embroiled in ministerial and school-board orders and prohibitions, students’
rights and the orders of the management and parents [Frankiewicz 2013, p. 69].
The world of consumption is dominant, where the main category is pleasure and
what gives satisfaction, and core values, like education, dignity, honour, truth,
love and tolerance towards other people have stopped playing a significant role
[Frankiewicz 2013, p. 69; Wrébel 2000, p. 127; Lewandowska-Kidon, Wosik-
Kawala 2003, pp. 53—63].

Under such conditions and with such a low public awareness regarding the
value of the Internet, with the absolutely unpunished dishonesty of the student
and pupil and the thoughtless copying of materials, it can be definitely said that
distance education in the Polish system of education has not passed the exam so
far.

Wisdom feeds on knowledge and knowledge feeds on information. The path
that leads towards wisdom is arduous, thorny and sometimes leads you astray.
That is why we need a guide. In Poland, there is a call for a short cut: “if you
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have information, you will get knowledge yourself; schools and teachers are
expendable” [Tana$ 2003, p. 117]. It has been forgotten that the use of computer
technology in mass education should resemble the behaviour of the doctor who,
when introducing a new medicine for therapy, needs to closely monitor all side
effects [Hankata 2004, p. 82]. However, we should deeply reflecton the fact
that the size of the Internet lies in the strength of the elimination of venerable
institutions, and may yet prove to be disastrous in the consequences for the level
of education of future generations of Poles.
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